
Learning Disabilities 
 Video Training:  

 
Learning Disabilities:  

Planning for Instruction 

 
 
 
 
 
 
 

Video 4 
 

 

July 2005  
LD Video Training Supplement 

1





LD for Instructors & Support Staff                               July 2004                                                                                     44 

How to Approach the Learner 

3



LD for Instructors & Support Staff                               July 2004                                                                                     45 

How to Approach the Learner 
 
Throughout the Student Experience Model, there are many avenues to discuss learning                      
differences and disabilities with learners.   
 
Who Do We Serve? 
 
As a program, first consider your learner demographics.  Are there commonalities such as age, school 
background, etc.?   
 
Students who were in the public education system after the mid-1980s may have been tested for learning 
disabilities or received special education services.   Prior to the mid-1980s, the student may refer to a 
“different” class, but not refer to special education classes or testing.  Ask your students about any            
special help or testing they may have received in school.           
 
The role of emotions in learning should also be considered when approaching learners.  Many students 
have strong emotional responses to their education background and/or family history.   Tales of poor         
instruction, family expectations, and name calling to countless other emotional scars have left many          
students with poor self-esteem.  These students may be very reluctant to share background information 
with the program.  Consider this issue throughout your contact with students. 
 
 
Initial Contact 
 
How do your students learn about your program?  How do the materials you develop look? Everything 
from color and the amount of white space to word choice can impact a student’s comfort with and                  
impression of your program.  The use of icons and other visuals may help some students but appear         
jumbled to others.  If phone usage is the initial contact, how are students directed to your location?  How 
is program information (location, times, dates, etc.) shared?  Ask students if they are ready to write down 
information, then speak slowly and spell names.  Provide landmarks to your location as well as exact            
directions. 
 
 
Setting the Stage at Orientation 
 
Orientation may be the first face-to-face contact your program has with students.   An environment that is 
welcoming and conducive to learning is very important at this step.  Consider the ease for students to 
navigate your location.  Are there signs, directional arrows, or a staff person available to direct students?    
 
How do you provide information to students?  A multisensory approach is recommended to provide             
support for all learning styles.  Printed materials, videos, and learning manipulatives all assist in reaching 
a multi-leveled and multi-styled audience.   
 
 
How We Learn 
 
Orientation is a good point to open a discussion on learning.  All learners, regardless of education level,          
have varied experiences based on their individual learning styles and learning challenges.  Share with the            
students how your program will assist them in their learning.  Discuss what assessments your program 
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uses and what these assessments tell the students and your program about how to best help the student.  
This discussion on learning can also include sharing accommodations and manipulatives.  For example, 
many programs set out colored overlays, big button calculators, magnifiers, stress balls, etc. to show           
students how their learning will be supported in that program. 
 
 
Goal Setting 
 
What do you want to be when you grow up?  Where do you want to be in 5 years?  These life questions are 
difficult for most people.  Students in adult education programs may struggle with goal setting due to   
educational and personal background issues.  Many students have not been asked these questions in a 
long time or perhaps were never considered to have goals due to low academic achievement.  Changing 
the words to “What would you like to do or learn?” can often set the student more at ease.  Then explain 
that their responses are their goals.  As a program, we will work with them to reach those goals in the 
short-term and over the long term.  Also talk to the student about what will help or possibly prevent them 
from reaching those goals.  Program staff will often learn more about the student’s learning needs from 
their responses. 
 
 
Pursuing the LD Issue Later 
 
If the program does not routinely screen all students for LD, what triggers you to want to pursue 
the LD issue with some students?   
 
There are things to notice during the initial contact stages of Orientation, Intake, Assessment: 
 
• Does the student mention learning problems? 
• Are there discrepancies in standardized testing across the subjects?  (High reading-low math) 
• How does the student approach learning? 
• Does the student mention getting lost easily, either driving and/or in large buildings? 
 
There are also things to notice later during the Instructional and Reassessment stages: 
 
• Is the student not progressing despite good attendance and available resources? 
• Does the student struggle with multi-step directions? 
• Is there a difference in the response to verbal versus written directions? 
• Does the student perform similar tasks differently from day to day? 
• Does the student avoid group discussions that require detailed answers? 
• Can the student keep thoughts focused longer than brief periods of time? 
• Does the student continually forget important details or names of familiar people and things? 
• Does the student pause for a long time before responding? 
• Is the student easily distracted by what happens nearby (odors, movement, sounds, any change in              
      the environment)? 
 
When approaching the student about screening, remember to stress that the more the program 
knows about how the student learns, the better the program can help.  Also be specific about 
what information the chosen screening results will provide.  Typically, screenings provide                
additional information on learning strengths and challenges.  Some focus on reading while           
others provide a broader picture of the student’s learning.  For more information on specific 
screening instruments, see the LD for Administrators manual. 
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~ Sample ~  
Goals Worksheet 

 
Name                                                                                        Date    ______________ 

What do you want to do? 
(Long-Range Goals) 

What is going to 
help you reach these goals? 

(Supports) 

What is going to 
make these goals hard? 

(Obstacles) 

 
 
   

 
        

 

 
 
 
 
 

— Courtesy of Miami Valley Literacy Council 
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Assessment/Reassessment  
 

Learning Styles 
 
A good first step to assessing a student’s learning is to conduct a learning styles inventory.      
While there are a number of these inventories available, a program should chose one that best 
fits into their Student Experience Model.  Some programs will include a short inventory during  
Orientation while others may utilize a more detailed computerized version within the first month 
of instruction. 
 
Once a student understands how they learn best, this information can be shared with relevant 
instructional staff/tutors to improve the effectiveness of the instruction.  Programs are cautioned 
to refrain from single style delivery whenever possible.  A multisensory approach will provide the 
widest span of effectiveness for an audience. 
 
 
Standardized testing 
 
While administering standardized tests, program staff are encouraged to make available any        
accommodations or manipulatives that support the student’s learning.  For example, if a student 
determines a yellow overlay is helpful, this should also be made available for use during testing.  
Environmental issues should also be considered such as lighting, noise, and other distractions. 
 
 
Screening for LD 
 
Remember to stress to the student that the screening does not diagnose a learning disability.  
Screenings can provide more detailed information on how the student learns and where their 
challenges occur.  Depending on the screening instrument chosen by the local program, further 
screening may also be offered to the student prior to referral for a diagnosis.   
 
Staff trained to administer screenings should also consider: 
 

• Environment 
• Time frame 
• Breaks 
• Relationship building with student 
• Scoring and results sharing with student/instructor/tutor 

 
 
 

 

7



LD for Instructors & Support Staff                               July 2004                                                                                     49 

GED Accommodations 
 
The Chief Examiner may permit use of the following adaptations and de-
vices without prior approval from the GED Administrator, GED Testing 
Service: 
 
• Use of large print 
• Use of a paper or non-paper glide (non-ruled) to facilitate reading 
• Use of colored overlays to facilitate reading 
• Seating near natural light 
• Use of graph paper for math 
• Drinking of soda or water 
• Taking individual test sections on different days (up to 6 weeks) 
• Use of a manipulative for concentration and nerve steadying 
• Use of ear plugs 
• Use of a seat cushion 
• Use of magnifying strips 
• Temporary adhesive notes (e.g. Post-It ® Notes) with spatial directions (top, bottom, left, 

right) 
 

 
Prior approval required from the GED Testing Office 

 
• Extended time (specify time needed—1.5x, 2x) 
• Large print with extended time (specify time) 
• Audiocassette 
• Private room 
• Braille 
• Talking calculator 
• Printed test instructions 
• Off-site testing 
• Supervised frequent breaks (specify time on and off test) 
• Scribe 

 
 
Note:   This is not a complete list of available accommodations.  Please call the GED Testing           
            Office for more information. 
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Sample Learning Strengths Inventory 
 
Brain Dominance 
 
The weekend is coming up. 
 
A. _____  Do you like to plan what you’re going to do ahead of time? 

B. _____  Do you like to do things that just come up? 

 
 
You have a big decision to make. 
 
A. _____  Do you try to figure the pros and cons? 

B. _____  Do you just go with your gut feelings as to which is the best decision? 

 
 
You are working on something like a car engine or cooking. 
 
A. _____  Do you have your tools or ingredients all neatly lined up? 

B. _____  Do you have things scattered all over the place? 

 
 
 

Learning Style Preferences 

(Check those that are true) 
 
A. __________            It’s easy for me to remember something I’ve heard. 

B. __________            When I look at words, I do not mix up letters like “b” and “d.” 

C. __________            If I see a phone number, it’s easy for me to remember it. 

D. __________            It helps me to think if I get up and move. 

E. __________            It’s easy for me to remember the directions someone tells me. 

F. __________            I like to do things like building something, walking or exercising. 

Tutoring Suggestions 
 

Dominance                    _____   Phonics (Left)                             _____   Whole Language (Right) 
 

Learning Strength         _____   Visual                                          _____    Auditory                          
 

                                                 _____   Tactile/Kinesthetic                     _____   Multi-sensory  
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Learning Strengths Inventory Scoring 
 
Analytical/Global Dominance 
 
“A” = Left brained 
“B” = Right brained 
 
Scoring:            More “A” answers – suggest Phonics 
                          More “B” answers – suggest Whole Language 
 
 
 
 

Learning Style Preferences 
 
If true (checked): 
 
A. Auditory 

B. Visual 

C. Visual 

D. Tactile/Kinesthetic 

E. Auditory 

F. Tactile/Kinesthetic 

 

# of Auditory                                     _____                              

# of Visual                                         _____                              

# of Tactile/Kinesthetic                   _____ 

 

Highest # indicates learning strengths; if more than one, individual is a multi-sensory learner 

— Courtesy of Miami Valley Literacy Council 
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Source: Carbo, Marie.  Combining the Power of Reading Styles and Whole Language.  Roslyn Heights, NY:                            
National Reading Styles Institute, Inc., 1991. 

Items taken from the perception section of the: 

Reading Style Inventory® (Adult) 
by Marie Carbo, Ed.D. 

 
 

1.   A)   It’s easy for me to sound out new words.  
B)   It’s hard for me to sound out new words. 

2.   A)   When I look at words, I often mix up letters like “b” and “d.”  
B)   When I look at words, I almost never mix up letters like “b” and “d.” 

3.   A)   If I’m not sure how to spell a word, it helps me when I write it a few times. 
B)   If I’m not sure how to spell a word, it doesn’t help me when I write it a few times. 

4.   A)   If I stop to sound out new words, I often forget what I’m reading. 
B)   If I stop to sound out new words, I don’t forget what I’m reading. 

5.   A)   If I see a phone number, it’s easy for me to remember it. 
B)   If I see a phone number, it’s hard for me to remember it. 

6.   A)   When I write words, sometimes I mix up the letters. 
B)   When I write words, I almost never mix up the letters. 

7.   A)   When I get up and move, it helps me to think better. 
B)   When I get up and move, it doesn’t help me to think better. 

8.   A)   It’s hard for me to remember the directions that someone tells me. 
B)   It’s easy for me to remember the directions that someone tells me. 

9.   A)   Dialing a phone number helps me to remember it. 
B)   Dialing a phone number doesn’t help me to remember it. 

10. A)   I almost never lose my place on the page when I’m reading. 
B)   I usually lose my place on the page when I’m reading. 

11. A)   It’s easy for me to remember rules about sounding out words. 
B)   It’s hard for me to remember rules about sounding out words. 

12. A)   I like to do things like building something, walking or exercising. 
B)   I don’t like to do things like building something, walking or exercising. 

                                         

                                                                                                                            TACTUAL/KINESTHETIC  
                    AUDITORY STRENGTHS                  VISUAL STRENGTHS                       PREFERENCES 

                                      1A                                                  2B                                                3A 

                                      4B                                                 5A                                                 7A 

                                      8B                                                 6B                                                9A 

                                     11A                                               10A                                              12A 11
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Instructional Planning 
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Learning Strengths 

Visually  
Oriented Learners: 
 

Characteristics 
 

• Learn by seeing, watching demonstrations 

• Like descriptions when reading 

• Recognize words by sight 

• Good handwriting 

• Remember faces; forget names 

• Vivid imagination 

• Generally unaware of sounds 

• Plan in advance 

• Stare, or find something to watch 

• Cry easily 

• Like neat order 

• Look to see what others are doing 

 

 

 

Learning Strengths 
 

•    Recall words after seeing them a few times. 

•    Prefer directions that are written. 

•    Can concentrate on visual tasks despite visual 
distractions. 

•    Remember and understand words                  
accompanied by pictures and graphs. 

•    Discriminate between letters that look alike  
(m/n) and words that look alike (full/fill). 

•    Do not confuse the order of letters (stop/spot). 

 

How to Teach the Visual Learner 
 
•    Introduce to new materials through reading or 

seeing 

•    Use charts, maps, graphs, pictures 

•    Sight words, word families 

•    Highlighting, use of color (improves memory     
retention by 50%) 

•    Written instructions 

•    Flash cards 

•    Visualization of words or information 

•    Write notes or memos to themselves 

•    Concentration and other visual memory games 

•    Strip stories  and sequence stories 

•    Use visual aids 

•    Write key points 

•    Introduce new vocabulary in written form 

•    Have learner outline or write summary 
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Characteristics 
 
• Learn through verbal instructions from others 

• Enjoy dialogue and plays 

• Use phonics approach to spelling 

• Write lightly 

• Remember names with faces 

• Sub-vocalize 

• Easily distracted by sounds 

• Talk problems out 

• Hum, talk to self 

• Shout with joy or anger 

• Matching clothes not important 

• Can’t stand silences; need to talk 

 
 
 

Learning Strengths 
 
• Recall words after hearing them a few times. 

• Prefer oral instructions. 

• Can concentrate on listening despite auditory 
distractions. 

• Use appropriate vocabulary and sentence      
structure. 

• Discriminate between words that sound alike 
(cat/cot) and letters that sound alike (t/d). 

• Blend sounds quickly to form words. 

• Can retain the story line while sounding out 
words. 

How to Teach the Auditory Learner 
 
•    Introduce to new materials through hearing 

•    Use audio tapes and audio visuals 

•    Use discussions, lectures 

•    Give oral directions 

•    Working with a partner 

•    Phonics 

•    Echo reading 

•    Drill aloud and read aloud 

•    Sub-vocalize 

•    Repeat words aloud while writing 

•    Read aloud to student 

•    Face your student while tutoring 

•    Rhyming words 
 

Auditory  
Oriented Learners: 
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